
Educator Collaboration Look-Fors

This tool outlines examples of indicators that district and school leaders can use to monitor the extent to which 
the district’s vision for collaborative, data-driven intellectual prep is being implemented. It focuses on educator 
collaboration (across general education, ESL, and special education teams) that is grounded in lesson prep 
with high-quality instructional materials (HQIM) and student work analysis with recent and relevant student 
data. 

The tool is not intended to be exhaustive or evaluative, but rather to offer “look-fors” that support leaders in 
identifying strengths and growth areas in how educator teams co-prep for access, rigor, and success in Tier I 
for all students. These indicators can guide observations, inform coaching conversations, and help shape 
system-level improvements to collaborative practices.

CONDITION OF 
EFFECTIVE

COLLABORATION

LOOKS LIKE/ SOUNDS LIKE EVIDENCE

Meeting Focus: 
Grounded in HQIM, 
current data, and 
access and success 
for all students

- Team engages in unit or lesson preparation
and/or analyzing recent and relevant student
work/data

- Discussion focuses on identifying specific
student strengths and learning needs.

- Team identifies high-quality scaffolds that
maintain high expectations, align with the HQIM
and grade-level rigor, and make the tasks
accessible based on individual student needs.

- Conversations focus on identifying strategies for
providing meaningful access to the grade-level
text and scaffolds that promote student
ownership of and independent success with
tasks for all students.

Roles and 
Responsibilities: 
Distributed leadership 
and clear facilitation 
to value expertise of 
all team members

- Designated facilitator manages protocol, time,
and focus on HQIM/student work analysis.

- All team members contribute based on their
areas of expertise (Special education, ESL,
intervention, general education), with shared
responsibility for decision-making.

- Shared norms guide collaboration. Norms
include respect for multiple perspectives, data-
driven decision-making, and commitment to
improving outcomes for all students.

Collaborative 
Climate: Trust, equity 
of voice, and risk-
taking 

- All team members, regardless of role or years of
experience, contribute with equity of voice, build
on each other's ideas to refine instruction, and
push each other’s thinking.

- Disagreements are resolved productively.



- Dialogue is solution-oriented and demonstrates
high-expectations:

o “How might we provide a scaffold that 
maintains student ownership while giving 
(student’s name) the support they 
need?” 

 

 

 

 

 Shared Ownership 
and Personal 
Accountability: All 
means all 

- When discussing students with disabilities, ELs, 
or students receiving intervention, all team 
members are equally engaged in planning Tier I 
supports.

- All team members are present, arrive on time, 
and are prepared (reference lesson materials). 

- Educators demonstrate shared responsibility for 
all students (not “my kids” or “your kids”). 

- Clear action steps are identified, documented, 
implemented, and discussed at the next 
collaboration. 

 

 

 

 

 

 

 

 

 

 Structures and 
Processes: 
Intentional use of 
protocols and tools to 
improve outcomes for 
all students in Tier I  

- Protocols are used (lesson prep, student work 
analysis, etc.) with a focus on HQIM aligned 
tools. 

- Supports are aligned to recent student work, 
IEPs, 504 plans, ILPs, ILP-Ds, and/or student 
learning plans (SIP) through RTI2, but are 
provided based on current, targeted needs 
driven by data, not just because they “might be 
helpful”,

- Supports are monitored. 
- Supports address prerequisite skills. 

 

 

 

 

 

- Data-driven Prep: 
Grounded in recent 
and relevant student 
data 

- Collaboration is grounded in students’ assets 
and current data:

o "Even though (student name) is below 
grade level according to (recent student 
work), their strength in ___ can be used 
to support their need in ____. 

- Plans include monitoring and fading of supports 
as students gain academic/language proficiency 
and independence. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Troen, V., & Boles, K (2011). The power of teacher teams: With cases, analyses, and strategies for success. Corwin 
Press. 
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Lesson/Task:

Content Objective:

TN Academic Standard(s):

Language Function
How will students use language during the lesson? Language functions are the communicative 
purposes students use language to accomplish. Functions may align to receptive, productive, or 
interactive modalities within the TN ELD Standards.

Language Skills:
Listening  Reading  Speaking  Writing

Receptive Language
Students make meaning from language they hear, read, or view.

ELD Standard 1: Construct Meaning 
Function
Understand Interpret Comprehend Identify Determine main ideas 
Make connections Draw conclusions Infer Other:

Expressive Language
Students communicate and develop ideas through speaking and writing.

ELD Standard 3: Communicate Understanding
Function
Describe Explain Summarize Compare Analyze Interpret 
Inform Other: 

ELD Standard 4: Construct and Support Claims
Function
Argue Justify Defend Persuade Support claims with evidence 
Reason Other:

ELD Standard 7: Adapt Language Choices
Function
Adapt Tailor Adjust Select language strategically 
Consider audience Consider purpose Other:

Language Features Lesson Preparation Tool
Identifying the key language students need to understand and use in the lesson
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ELD Standard 7: Adapt Language Choices
Function
Adapt Tailor Adjust Select language strategically 
Consider audience Consider purpose Other:

Interactive Language
Students exchange ideas and build meaning with others.

ELD Standard 2: Participate in Exchanges
Function
Discuss Ask questions Respond Clarify 
Collaborate Negotiate meaning Build on ideas Other:

ELD Standard 5: Research and Communicate Findings
Function
Investigate Gather information Synthesize Evaluate 
Report Present findings Other:

ELD Standard 6: Analyze and Critique Arguments
Function
Analyze Critique Evaluate Challenge Respond to arguments 
Assess evidence Other:

Academic Language
What words and phrases do students need to understand and use? Academic language consists of 
the words and phrases students use to understand, discuss, and communicate academic content.

ELD Standard 8 - Determine the Meaning of Words and Phrases.
A crosscutting standard that supports ELD Standards 1-7.

Content Vocabulary - Discipline specific vocabulary in HQIM lesson

General Academic Vocabulary – Cross-curricular vocabulary

Word Parts / Cognates / Morphology - Word features that support language transfer and 
comprehension
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Language Forms & Structures
What grammar and syntax will students need to successfully perform the function? Language forms 
and structures may occur at the sentence level through grammar and syntax or at the discourse 
level through the organization of ideas across oral and written texts.

ELD Standard 9 - Create Clear and Coherent Speech and Text
A crosscutting standard that supports ELD Standards 1-7.

Discourse Level - How are ideas organized across multiple sentences?
Organize Sequence Connect ideas Elaborate Develop explanations 
Structure discourse Other: 

Discourse Frames/Stems/Starters:

ELD Standard 10 – Make Accurate Use of Standard Academic English
A crosscutting standard that supports ELD Standards 1-7.

Sentence Level - How is language constructed within sentences grammatically and mechanically?
Apply grammar Use syntax Control conventions Increase precision 
Edit and revise Other:

Sentence Frames/Stems/Starters:

Language Objective
Students will be able to…

Language Function:

Content:

Notes/Reflection



































 

 

  

  

 

  

 



 

 

  

  

 
 



16 Elements of Explicit Instruction
(Archer & Hughes, 2011)  

1. Focus Instruction on critical elements – teach skills, strategies vocabulary terms, concepts and rules that will
empower students in the future and match student’s instructional needs.

2. Sequence skills logically – Consider several curricular variables, such as teaching easier skills before harder
skills, teaching high-frequency skills before skills that are less frequent in usage, ensuring mastery of prerequisites
to a skill before teaching the skill itself.

3. Break down complex skills and strategies into smaller instructional units- Teach in small steps.

4. Design organized and focused lessons- Make optimized use of instructional time. Make sure your lessons are
organized, sequenced, and focused.

5. Begin lessons with a clear statement of the lesson’s goal and your expectations – Tell learners clearly what is
to be learned and why it is important.

6. Review prior skills and knowledge before beginning instruction – Provide a review of relevant information.
Verify that students have the prerequisite skills and knowledge to learn the skill being taught in the lesson. This
element also provides an opportunity to link the new skill with the other related skills.

7. Provide step by step demonstrations – Model the skill and clarify the decision-making processes needed to
complete a task or procedure by thinking aloud as you perform the skill.

8. Use clear and concise language – Use consistent, unambiguous wording and terminology.

9. Provide an adequate range of examples and non-examples – In order to establish the boundaries of when and
when not to apply a skill, strategy, concept, or rule, provide a wide range of examples and non-examples.

10. Provide guided and supported practice – In order to promote initial success and build confidence, regulate the
difficulty of practice opportunities during the lesson, and provide students with guidance in skill performance.

11. Require frequent responses – Plan for high level of student-teacher interaction via the use of questioning.
Having the students respond frequently (i.e., oral, written, or action response) helps them focus on the lesson
content.

12. Monitor student performance closely – Carefully watch and listen to students’ responses, so you can verify
student mastery as well as make timely adjustments in instruction if students are making errors.

13. Provide immediate affirmative and corrective feedback – Follow up on students’ responses as quickly as you
can. Immediate feedback helps ensure high rates of success and reduces the likelihood of practicing errors.

14. Deliver the lesson at a brisk pace – Deliver the instruction at an appropriate pace to optimize instructional time,
the amount of content that can be presented, and on-task behavior.

15. Help students organize their knowledge – Because many students have difficulty seeing how some skills and
concepts fit together, it is important to use teaching techniques that make these connections more apparent or
explicit.

16. Provide distributed and cumulative practice – Distributed practice refers to multiple opportunities to practice
skill over time. Cumulative practice is a method for providing distributed practice by including practice
opportunities that address both previously and newly acquired skills.



Questions adapted from 16 Elements of Explicit Instruction (Archer & Hughes, 2011)

Explicit Instruction Element Questions to Ask About the HQIM

1. Focus Instruction on Critical Content
What is the most important learning in this lesson? Is it 
clearly prioritized, or are students expected to learn 
too many things at once? 

2. Sequence Skills Logically
Does the lesson build from easier to more complex 
concepts? What prerequisite knowledge is assumed?

3. Break Complex Skills into Smaller Steps parts? Where might students need additional 
 

4. State Learning Objectives Clearly
Will students know what they are learning and why? Is 
the purpose explicit? 

5. Review Prior Learning
How does the lesson activate or connect to previous 

6. Model Skills and Thinking
Where does the lesson show students exactly how to 
think, read, write, solve, or analyze? Are think-alouds 
included? 

7. Use Clear and Concise Language
Are directions, explanations, and questions accessible 
to all learners, including ELs? 

8. Provide Guided Practice
Before independent work, where do students practice 
with teacher support?

9. Require Frequent Responses
How often are students expected to actively think, 
speak, write, or demonstrate understanding? 

10. Ask a High Number of Questions
Does the lesson provide opportunities to check 
understanding throughout, not just at the end?

11. Monitor Student Performance
How will the teacher know whether students are 
understanding during instruction?



Questions adapted from 16 Elements of Explicit Instruction (Archer & Hughes, 2011)

Explicit Instruction Element Questions to Ask About the HQIM

12. Provide Immediate Feedback
Where are opportunities for feedback built into the 
lesson? How quickly will misconceptions be 
addressed? 

13. Maintain a Brisk Pace
Does the lesson maximize engagement and learning 
time while allowing adequate processing time?

14. Help Students Organize Knowledge
Are graphic organizers, anchor charts, sentence 
frames, exemplars, or other supports provided? 

15. Provide Distributed Practice
How does the lesson revisit and reinforce important 
learning over time? 

16. Provide Cumulative Review
Does the lesson intentionally connect current learning 
to previously taught concepts and skills? 


